
The Pines Continuous 

Provision



Overarching Principles
 These principles are outlined in the EYFS Statutory Framework. 

However, they are just as relevant in KS1 and should underpin all 

elements of our practise.  



Why Continuous Provision? (Intent)
 Prior to this the children in KS1 (and across the school) were showing very passive 

learning behaviours and levels of engagement were low (Ferre Laevers). We 

needed an approach which would enable all children to become deeply engaged in 

their learning throughout the school day. 

 Children found the transition from reception to y1 challenging and were often 

reluctant to come into school. They were exhibiting low-levels of well-being (Ferre 

Laevers) at the start of the day, impacting on their ability to fully engage with 

learning.

 Large gaps in academic ability meant some children found it extremely difficult to 

access learning and there was a danger that they could get 'left behind'. We 

wanted an approach which enabled us to sharply target teaching to children's 

immediate needs, enabling them to close any gaps and achieve success. Recently 

we have drawn on Ofsted's webinar 'Strong foundations in the first year at school' 

to support our practise further. The webinar collates findings from Ofsted's Early 

Education research papers: Bold beginnings, The best start in life and Strong 

Foundations.



Why (Intent)
 Personal research into continuous provision and the ways young children learn led 

to a firm belief that this approach will benefit the evolving needs and demographic 

of the families who attend The Pines School: 

 High levels of SEND – continuous provision is an inclusive approach where all 

children can succeed and be experts among their peers

 Children often choosing to 'opt out' of learning – needed to create learning 

experiences and a learning environment which is highly motivational and engaging

 Increasing speech and language needs as children join in nursery or reception –

continuous provision gives these children multiple opportunities to practise and 

embed newly acquired speech and language skills. It was clear that these 

opportunities needed to continue into KS1. 

 Increasing PSED needs as children join in nursery or reception – continuous 

provision gives children the opportunities needed to develop these skills through 

the EYFS and beyond into KS1

 Aligns with our school vision and values



Why (Intent)
Cognitive Development

• Brain Structure and Function: Play has been shown to support brain structure and functioning, facilitating synapse connections and 

improving brain plasticity[1]. Dr. Jacqueline Harding, an early childhood expert, emphasizes that play forges crucial neural pathways 

vital for growth[2].

• Executive Functioning: Play enhances executive functions such as working memory, flexible thinking, and self-regulation[3]. These 

skills are foundational for school readiness and academic success.

Social and Emotional Development

• Social Skills: Through collaborative play, children learn to share, communicate, and work as a team[4]. They also develop empathy 

and the ability to negotiate and resolve conflicts[5].

• Emotional Regulation: Play helps children regulate their emotions, reducing stress and promoting mental health[1]. High amounts 

of play are associated with low levels of cortisol, a stress hormone[1].

Physical Development

• Motor Skills: Play builds motor competence, helping children master fine and gross motor skills[1]. Activities like running, jumping, 

and climbing are crucial for physical health and development.

Language and Literacy

• Language Development: Play supports language development by encouraging children to interact, listen, and observe cues from 

others[1]. It allows them to practice and expand their vocabulary in various settings.

Quotes from Experts

• American Academy of Pediatrics: "Play is not just about having fun but about taking risks, experimenting, and testing boundaries. 

Play builds the brain and the body"[1].

• Dr. Jacqueline Harding: "Children are naturally wired to play, and any sustained deviation from this masterful design comes at a 

price"[2].

Conclusion

Play is not merely a recreational activity; it is a fundamental aspect of a child's development. It supports cognitive, social, emotional, 

and physical growth, laying a solid foundation for future learning and well-being. Encouraging play in early childhood is crucial for 

fostering a healthy, happy, and well-rounded development.

https://www.aap.org/en/patient-care/early-childhood/early-childhood-health-and-development/power-of-play/
https://neurosciencenews.com/play-brain-neurodevelopment-24903/
https://publications.aap.org/pediatrics/article/142/3/e20182058/38649/The-Power-of-Play-A-Pediatric-Role-in-Enhancing
https://kingdomkidscare.com/the-importance-of-play-in-early-childhood-development/
https://nifplay.org/play-note/child-play/
https://www.aap.org/en/patient-care/early-childhood/early-childhood-health-and-development/power-of-play/
https://www.aap.org/en/patient-care/early-childhood/early-childhood-health-and-development/power-of-play/
https://www.aap.org/en/patient-care/early-childhood/early-childhood-health-and-development/power-of-play/
https://www.aap.org/en/patient-care/early-childhood/early-childhood-health-and-development/power-of-play/
https://www.aap.org/en/patient-care/early-childhood/early-childhood-health-and-development/power-of-play/
https://neurosciencenews.com/play-brain-neurodevelopment-24903/


Why (Intent)
 We have drawn on work by:

 Ben Kingston-Hughes – joy 

 Gregg Bottrill – importance of play

 Julie Fischer – quality interactions

 Piaget – periods of development

 Reggio Emilia – the role of the environment and a child-centred approach

 Anna Ephgrave – planning in the moment

 Planning in the Moment CPD course – Elaine Taylor-Brown (Keeping Early Years Unique)

 Ferre Laevers – levels of engagement and well-being 

 Froebel trust – the centrality of play and the outside environment

 Early Excellence – drawing on excellent practice from other settings

 Early Excellence – consultation on curriculum and environment

 Visits to St Michael's Aldbourne and St Paul's Kent

 Work with Natasha Crellin to develop CP approach and provide staff training

 Ofsted



How did we Begin? (Implementation)
 In adopting continuous provision, we have had to carefully consider: 

 Environment 

 Curriculum and timetabling

 Role of the adult

 Staffing

 CPD for staff



Environment  

 The environment needs to be set up so that, even if there was no 

teacher-directed time and no adult interactions, the children would 

still be engaged in high-quality learning opportunities. 

 In continuous provision, the environment continues the educational 

provision for the children regardless of what the adult is doing. 

How
Defined areas

Carefully Selected Resources
Carefully Organised 

Resources

Displays which support skills and 

knowledge and which celebrate 

the child’s voice in their learning 



Environment  

Defined areas
The classroom and outdoor spaces should not 

be big, open stretches of space. They should be 

smaller defined areas which have a clear 

purpose. This promotes communication 

between the children and prevents overwhelm. 

It helps the children choose purposeful play. 



Environment  

Carefully Selected Resources
Resources are chosen to reflect the curriculum 

expectations for that year group. They enable 

children to engage in repeated practise of skills 

or in using and applying new knowledge. The 

classroom area progression documents will help 

to think about what needs to go out. 

Fantasy figures to support 

playing then recording 

fantasy stories.

Containers with varying 

capacities to explore 

measures in maths.
Only primary 

colours plus white 

and black 

available to 

support colour 

mixing skills



Environment  

Carefully Organised Resources
Resources should be highly organised. 

This is so that children can access 

them independently and tidy them 

away independently. The best 

organisation of resources considers 

not only how they will support 

learning whilst being used but also 

how they will support learning when 

being tidied away – organising 

resources by category or using 

shadowing can embed learning in 

science, maths and all sorts of other 

areas. 

Lots of opportunities for discussing properties of 

shapes whilst selecting and tidying mobilo

Shadowing shows where each resource sits on the 

shelf. Children use spatial reasoning and knowledge 

of space, shape and measures to tidy away correctly. 



Environment  

Displays which support skill and 

knowledge and which celebrate the 

child’s voice in their learning

Displays need to be neutral so they do not 

overload or overstimulate children. They should 

celebrate the children’s learning journey OR give 

direct instruction about how to apply a skill. 

Displays should:

- Contain examples of what children could do

- Display examples of children’s work

- Display photographs of children in continuous 

provision

- Include the child’s voice – this could be as 

simple as scribing children’s words onto a 

speech bubble and sticking it on the display 

board

KS1 classrooms will need displays for: geography, 

history, art/dt, science with additional working 

walls for maths and English. 



Curriculum and Timetabling  - EYFS

 It is important that the time children spend in continuous provision is valued as much 

as adult-directed time. 

 In order for children to engage in high-quality learning during continuous provision, 

they must be given extended amounts of time: 1 hr should be the minimum stretch of 

time. This enables them to become deeply absorbed in their play. 

 In EYFS, the morning and afternoon sessions are bookended with direct teaching 

sessions, giving children long, uninterrupted times in provision. This has worked well 

but can be changed to meet the needs of the cohort. 

 There is a long-term curriculum plan where each term is themed around a key text 

(Reception) or theme (Nursery). However, within this planning there should be plenty 

of opportunities to be responsive to the interests of the children and to take learning 

in different directions. 

 The medium-term plans (half termly) have two parts: the writing element and 

enhancements. The enhancements are ideas which could be used with the children, 

depending on their needs and interests. The writing element is explained on the next 

slide.



Curriculum and Timetabling  - Writing in EYFS

 2 years ago we were keen to develop an approach to writing which was more engaging and motivating 
for the children. 

 Alongside some English hub specialists, I reflected on the writing which had been most successful and 
realised it was: purposeful and initiated by the children. 

 We agreed some key elements which would need to be in place to enable children to succeed:

• audience/ purpose

• real-life experiences or prior learning which enables children to become immersed in a text and 
develop deep understanding

• Key vocabulary explicitly taught and many opportunities for incidental vocabulary teaching and learning 

• Linked texts so children are given experiences of a range of high-quality texts

• Key themes so children have opportunities to explore ideas and themes beyond their current knowledge 
and experiences

 Writing teaching (in addition to phonics lessons) takes 2 main forms: 

 Writing done with the children as part of their play. This requires practitioners to skilfully come 
alongside children and gently direct their play in the direction of writing.

 Writing done as part of following the 'Drawing Club' scheme – this fully aligns with the key elements 
listed above. 



Example Termly Curriculum Plan - EYFS



Example Timetable  - EYFS



Curriculum and Timetabling  - KS1

 It is important that the time children spend in continuous provision is valued as 

much as adult-directed time. 

 In order for children to engage in high-quality learning during continuous 

provision, they must be given extended amounts of time: 1 hr should be the 

minimum stretch of time. This enables them to become deeply absorbed in their 

play. 

 In KS1 we have tried lots of different timetable models. In September there is a 

new model to trial together. We can reflect and tweak as we go. 

 We have structured the curriculum so that some content is taught through ‘little 

and often’ routines which build over the course of the year.

 The planned ‘little and often’ routines we have used in KS1 this year have been: 

weather monitors, class maps (with places of interest added over the year), class 

timeline in Y2 (with events of interest added over the year). We could also add 

time monitors and plant monitors. 



Curriculum Overview - KS1(only the second year using this so still 

a work in progress)



Curriculum Overview - KS1(only the second year using this so still 

a work in progress)



Year One Timetable 



Year One The Meadow Timetable  
The Meadow is additional 

provision for children in 

year one who need extra 

support with PSHE skills, 

listening, concentration 

and independence. These 

children sometimes find 

the mainstream classroom 

overwhelming. Children 

accessing The Meadow will 

still be part of Maple Class 

but they will split their 

time between the two 

spaces. They will still 

receive high-quality 

phonics and maths 

teaching but this will be in 

a much smaller setting 

using a more personalised 

approach.  



Year Two Timetable 



KS1 Timetables – a few notes 

 Handwriting needs to be taught sitting at tables. Before every 

handwriting session, children should be sitting properly – bottoms 

at the back of chairs, chairs tucked under tables, straight backs, 

hands supporting paper, correct pencil grip. 

 Whole class times do not need to be children sat listening to the 

teacher for the whole time. You may choose to use whiteboards 

and pens, number fans, bead strings and a range of other 

resources to allow children to be actively engaged in their 

learning. 

 Expectation of participation for all: all children should contribute 

to whole class learning. We are developing a culture of ‘no hands 

up’ for answering questions. Instead use talk partners for children 

to rehearse ideas and then choose children to share ideas with the 

whole class without anyone needing to put their hand up. 

 Reading groups – to make the Little Wandle reading groups work, 

we will need to share adults for this 15-20 minutes of the day. Y2 

have the slightly longer reading slot because their texts will be 

longer. 



Role of the Adult  



Role of the Adult  

 There will be a mixture of direct teaching inputs and teaching in provision. The 

number of these through the day and the length of these sessions will vary depending 

on the age and stage of development of the children. 

 Direct teaching should be carefully timetabled and planned so that it is sharply 

focussed on what the children need to learn. Time should be used efficiently so that 

these times are highly effective and so that they do not encroach into the children’s 

time in continuous provision. 

 Direct teaching is only a very small part of the role of the adult. All adults should also 

engage in lots of different interactions with the children, including: 

communicating and 

modelling language

showing

demonstrating

exploring ideas

encouraging

questioning

recalling

facilitating

Providing a narrative for 

what children are doing 

Setting challenges

Providing equipmentAssessing what children 

know, understand and 

can do



Impact I love being able to play 

with my friends but I 

really love being able to 

learn. 

Aliya

I really want to do lots 

of maths in my self-led 

learning.

Elsie

I love The Pines School.

Sophia



Impact

Current Y3 cohort are the first cohort to benefit from continuous provision 

throughout EYFS and KS1: 

• 10% of cohort in the SRP

• EXS+ Reading (home grown pupils): 78% 

• Without children from The Orchard: 88%

• EXS+ Maths (home grown pupils): 70%

• Without children from The Orchard: 79%

• Making accelerated progress in Reading (since Sept 2024): 14%

• Making accelerated progress in Writing (since Sept 2024): 9%

• Making accelerated progress in Maths (since Sept 2024): 17%


